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Abstract 
In our world today, school education should lead us “out of the darkness” of our misunderstandings, misperceptions and 
mistakes, regarding the social and natural world we inhabit, which should evolve to a context of discursively, morally and 
socially, ecologically, materially and economically sustainable, and personally healthy. Diversity is the new curriculum 
organizer, and diversities are opened to a world of multiple interactions, mixed identities, and multiple senses of belonging.
Positive psychology and positive actions in education contribute to promote good interaction, democratic participation and a 
healthy balanced sustainable atmosphere of work to promote equal roles, diverse capabilities and abilities. 
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1. Introduction: Transnational actions and practical realities  
The global and global context we live, reminds former processes of transition when schooling as a post-
medieval phenomenon traced a response to the move from feudalism to capitalism accompanied to the associated 
spread of ideas about secularization, rationalization and industrialization. We humans, require of a new social 
balance. People migrate from villages to cities and from south – northwards to re-shape in a new environment, and 
to reorganize in a new time and space to promote and to grow both, personally and socially (Bruner, 1999). The 
social organization has changed, the life styles and the systems of beliefs have changed, and the space for education 
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and schooling to promote positive behavior, is wide upended. Times to validate disciplined doctrinaire school, 
marginalization and exclusion are over.  
The site of the personal and the social pushes today diversity as the new curriculum organizer. And it is here 
that students, teachers, families, and communities, interact at all levels: micro, meso, exo, chrono, macro 
(Bronfenbrenner, 1979), and at all referenced architectures (Kemmis, Grootenboer, 2008) to grow emotionally, to 
socialize positively, to learn together, to participate, to share, collaborate, flow, become aware, mindful, … from 
inclusive perspectives and under premises of democratic participation. Today we live times of Social and 
Environmental Studies and Multi-Literacies to understanding and developing for better. We are cosmopolitan 
citizens, and we live in an open world in which particularities have a space at the glocal. 
Developing scientific knowledge, instilling standards of behavior, or facilitating children`s games, are not 
ahistorical, and do not occur in a vacuum. Rather, they are prefigured in ways which “enable… and constrain… 
particular kinds of sayings, doings and relatings among teachers, principals, students, families and people in 
general… and in and out school situations” (Kemmis & Grootenboer, 2008, p. 57). 
To change education, involves changing the architectures and the mediating preconditions which prefigure 
educational practice in one and another level, and sequence, and at the different stages which shape the educational 
processes (Schatzki, 2002, p. 18). In the agenda: to orchestrate dynamic connections through participation, and to 
give form to new ways of working and sharing a professional ethos of collaboration, awareness, mindfulness and 
wellbeing. 
2. What to consider to improve the educational atmosphere for healthy development 
2.1. The organizational strategies 
According to Landsberg, Kruger and Nel (2005, p. 9), the challenge of the education system is to understand the 
complexity of the influences, interactions and interrelationships between the individual learner and the numerous 
other systems connected to the learner. An ecological systems theory, following Bronfenbrenner (1979, p.21), 
involves the scientific study of the progressive, mutual accommodation between an active, growing human being 
and the changing properties of the immediate settings in which the developing person lives, as this process is 
affected by relations between the settings, and by the larger context in which the settings are embedded.  
The ecological perspective demonstrates how a micro-system, for example the home, is interwoven with the 
meso-system, such as the school and the school staff, as well as the wider society, in determining the level of 
comfort and contentment human beings experience as they go about their lives. The ecological perspective, as 
such, may be used to explain differences in the individual’s knowledge, skills and abilities, and the role of support 
systems to guide and structure the individual. The overlapping micro-, meso-, exo-, chrono- and macro- systems 
(Bronfenbrenner, 1979), are present when educating, and the connections of all interactive systems are of 
significance in explaining the experiences, attitudes, frustrations, motivation, and others, when being schooled. 
These different levels of interactions, have an influence when shaping school and children`s development and 
they are to be re-set into place. See at this respect: Bronfenbrenner (1979), Dikeledi Mahlo (2011), Kaliinasho 
Haihambo (2010), Swart & Pettipher (2005, p. 11), Donald et al. (2009, p. 42). 
2.2. The Architectures of Educational Practices 
Organizations, institutions and settings, and the people in them, create practices which have content and a 
meaning. People within a school: teachers and students, families and principals, construct their practices around 
particular units of work, and people outside the school: curriculum developers, policy makers, text book writers..., 
play their roles in shaping the units of work, the pedagogy, and the relationships. From another point of view, 
educational design is a task which requires knowledge, skills, wisdom, and a capacity for analysis and critical 
reflection. The learning architectures and the practice architectures related to schooling, enable and / or constrain 
the work and the lives of student`s and teacher`s inside and outside schools. 
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Practice architectures of schooling refer to the “social, material and discursive structures that enable and 
constrain educational practices” while drawing attention to the reality of the teaching and learning practices. Better 
educational practices require better educators, better schools, better resources, better funding, better supports... And 
the option to analyse everything through the lens of practice architectures, helps to elicit how everything works, 
allows clarifying all interrelated perspectives of educational analysis, and contributes to better consciousness. 
See at this respect the research developed, from 2006 onwards, by the Pedagogy, Education & Praxis Group 
leaded by Kemmis et al. in Charles Sturt University (Australia), working together with professionals of the 
Universities of Goteborg, Stockholm, Abo Akademy, Uttrecht, Sheffield, Tromso, National of Bogotá, and the 
Public University of Navarra. 
2.3. The Ecological interrelations in the realm of Practices 
When developing educational processes, the sayings, doings (Schatzki, 2002), and the relatings (Kemmis & 
Grootenboer, 2008), compose a particular kind of actions which hang together to give a sense of purpose about 
how practices work as human social projects of a particular kind. That is, the practices embedded in practice 
architectures, cluster together in relationships with other practices to give a form to “metapractices”. In the field of 
education, following Edwards-Groves, Kemmis, et al (2009, p. 2-3), these “metapractices” resume to: 
x The academic and social practices. 
x The innovatory educational practices. 
x The metapractices on Initial and Continuing Teacher Education. 
x The metapractices of educational policy and administration. 
x The metapractices of educational research and evaluation. 
Under this frame, to connect practices and metapractices as living things organized in interconnected “ecologies 
of practices”, traces an ecological flow of a learning community open to collaboration, awareness, mindfulness and 
wellbeing. This reinforces connections with positive psychological approaches related to how to educate, and / or 
what to consider when educating. 
The principles of ecology, sustainability, community, deal with living systems following Capra (2005, p.23). 
Educational practices and ecologies of practices, build connections around: networks and nested systems; sustain 
relations of interdependence; get opened to integrate diversities; are cyclically organised under flows of energy 
which maintain a dynamic balance, and they both favour and push development for better. See at this respect the 
work of Capra (2005), Schatzki (2002) and Edwards-Groves, Kemmis, et al (2009). 
2.4. Positive Psychology techniques at schools 
Positive Psychology is a discipline bothered about what constitutes the substance for healthy development and 
welfare. From positive psychological perspectives, welfare and happiness are to be cared at the time of educational 
intervention. Consequently, what contributes to the development of human beings is to be studied and opportunely 
balanced. From positive psychological perspectives, the time to deep on handicaps is over. Strenghts and optimal 
development are to be worked out, and this includes: socio-emotional skills, wellbeing and self esteem, good 
interaction, growth and autoregulation, open participation and a healthy atmosphere of work. 
According to Positive Psychology positioning, we human beings have freedom to grow. And, in the process, we 
search for our particular orders of life. When we are born, we are equipped with stimulus and are impelled to be 
active, to fight for survival, to gain as much useful information as possible, to control our destinies. Activity makes 
us feel alive. 
x The order of our body displays when we experience our physic welfare: positive emotions, good health, 
satisfaction and wellbeing. 
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x The order of understanding, references the world of positive sensations related to our perception about what the 
world is, what life is, one self image…, and derives to question about quietness, security, trust, expectancies. 
x The order of keeping attention to experience something attractive, instructive, and satisfactory. When we 
humans flow (Csikszentmihalyi, 1993), we trust, we comprehend, we share and enjoy.  
x The social order, to experience a context open to positive social relations: to have friends and a family, to enjoy 
and share, to feel good and with a sense of belonging.  
x The life existential order, which expands to a context in which our actions have a meaning while experiencing a 
sense and feeling of life as a stream of social connections.  
x The order of success to transcend our expectations, as a consequence of the five former orders, in a way. 
Success mobilizes optimism to confront the future. 
However, when welfare is to be measured, humans mostly take account of weaknesses and handicaps even 
sharing an overall agreement that it is important to work on the basis of strengths. Say for example, at school 
education, the school climate and atmosphere of work is analyzed from negative perspectives: school failure, 
difficulties in coordination, multiple tasks to be done, not easy interaction, no cooperation with the families, 
students’ character and lack of cooperation, poor resources, etc. The POSITIVITIES E.U. PROJECT, is justified 
on this basis, and we can certainly sustain in a first level of development of our Project: Stage I (as scheduled) that 
our aspirations to intervene in school improvement, our implication in developing positive experiences on 
inclusion, our intention to contribute to the promotion of good interaction, democratic participation and a 
sustainable atmosphere of work, are collective shared aims around this Research Project.  
The partners of the PositivitIES Project: E. U. Project (2012 – 2014): the Public University of Navarra, the 
University of Aarhus, the University Degli Studi di Milano, and Fluir Foundation, the seven Infant, Primary, and 
Compulsory Secondary schools, and the 78 teachers participating in Navarra in this PositivitIES Project along the 
academic year 2012 – 2013, and about 245 in Stage II, have given us enough feedback about how to work in 
education for better. Our teachers want to improve to build a healthy school atmosphere, want to share a positive 
context for work, want to cooperate, and are enthusiastic about positive actions at school. All at the same time, our 
teachers are clear about what should change and where the difficulties are.  
3. Positivities project: evaluation of stage  I 
3.1. What do teachers think about the conditions for a positive emotional work with the students  
In our pilot research (Phase I, 2012 – 2013), to settle a frame for our “Needs analysis”, sustain that teacher`s 
implication and participation is important for a good emotional educational atmosphere of work. For a positive 
school work, the necessary conditions are: a good school inner organization; the adequate provision and 
distribution of resources; support services and actions, inner and out communication among teachers, students, 
Heads, Principals, families and society; proper leadership and cared school ratios… 
 When mediating with knowledge at Infant and Primary levels, teachers feel academically confident and 
ready to consider the cognitive dimensions related to teaching and learning. They are not so confident at Secondary 
levels.  But teachers are not prepared to consider the emotional and social sides related to the situations of teaching 
and learning. It is difficult for teachers to mediate in specific situations in which values are involved. They also 
feel that at school real situations, there are not enough appropriated measures for positive intervention. 
 From the position of student`s, their implication and participation in learning activities is not what 
expected. Student`s perception about the work to be done at school, and student`s expectations about school work, 
are not balanced. The student`s are ready to participate and motivated to work, they engage and share, but do not 
usually find much meaning to what they do. Teachers have been prepared in academic subjects but not to become 
moral and emotional guides. School is not cared, nor supervised, at social levels. To share and participate in social 
situations, and to flow and get into compromises, is not in the agenda. 
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3.2. Teachers feedback about the Educational context 
Teachers consider that they are pushed each time to more and different demands and requirements. When there 
is a political change, a new Educational Law develops. And joint to this: curricular revisions, changes in the 
organizational levels, changes in the support services, changes in school programs, new documentation, new 
priorities, new projects...  
 Teachers are tired of fulfilling forms and about being required once and again with additional burden of 
new tasks. School bureaucracy and evaluation requirements increase. Educational authorities move in different 
directions: improve quality as externally valued dimension while leaving aside their interest with equity, school 
participation and educational improvement. School inspectors control the organization and the resources. School 
Principals and Heads, keep distance from educational authorities and school inspectors and from the demands of 
the teachers. It is a context for education which creates distances between teachers and students, teachers and 
families, teachers and authorities. 
3.3. What do teachers think about how to promote a meaningful educational atmosphere 
The teachers enquired, feel that management is disengaging educational professionals because of extra 
requirements and pressures. They feel it as a problem which is to be properly addressed. For teachers, a good 
atmosphere for work is to bring school professionals on board: let people work and make things easier managing 
flow properly. Teachers are tired of external pressures, but are motivated and have illusion to cooperate. Teacher`s 
trust one another when the work atmosphere is calm and shared, when there is mutual confidence and reliance. 
The problems emerge when: *the pressures towards developing student`s competences and skills, get to a point 
of disruption in managing flow, and *when finding connections with educational requirements and with aspects of 
discipline (especially when dealing with youngsters). In these situations, frustration emerges related to new 
demands, limitations of space, time and resources, not finding meaning towards what is to be done, to 
interferences, deficiencies in organization and leadership structures, etc. 
It is a context in which to promote a positive meaningful educational atmosphere presupposes to find a balance 
between positive emotions and regulations. Emotions are one side of the experience. This is what makes 
professional experience enjoyable. Work relations and personal wellbeing have to match. The context for a 
positive work at school requires caring for motivation, caring about our emotions and caring the cognitive deal. 
Experience not only flows, but builds the journey to awareness, consciousness and autonomy. 
3.4. What do teachers think about taking care of the students and their learning processes 
Learning and practicing get together at the time of actions with finding a meaning to what teachers do in a 
context in which they are pushed to share and interact with one another. At the time of educating, to share 
experiences, to care for emotional regulations, motivation, attention and engagement, are preconditions for 
student`s to become aware. The definition of learning goals, self monitoring, and self reflection, provides a sense 
to what it is to be done at different school levels and to attend to the different stimulus rationally, experientially, or 
mechanically. 
Student`s participation can fit in this sense, when it is the case of a traditional school model in which teachers 
take their deal in developing school activities and actions while taking account of disciplinary contents and results 
of evaluation, or when it is the case of a constructivist approach version in which students take their decisions, give 
a meaning to what they do, discover, formulate and question about school and life situations. Both models combine 
when caring the conditions of teaching and the atmosphere for a positive work. 
The constructivist approach to teaching and learning fits in a positive atmosphere of work. Sharing school 
projects, developing joint actions, working together, implicating families, and caring about a physic, mental, 
nutritional, environmental development, are important to care both: at the side of the cognitive through attention 
and mindfulness, and at the side of the emotional through productive activities and managing a proper balance 
between intrinsic and extrinsic motivation. 
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3.5. What do teachers think about the school as a space for interactions and quality development 
In our pilot research, interactions among the students are emphatic and trustworthy at all levels, micro and 
macro groups, and better in rural areas than in cities. 
Interactions among teachers at interpersonal levels are also emphatic. Teachers trust and like to exchange, better 
in Infant and Primary levels than at Secondary levels, and in small schools better. When confronting the work to be 
done, conflicts emerge, and coordination, dialogue and compromise, are not so good. The context of crisis today, 
affects welfare, social services, education and teachers work. Teachers are not much satisfied with the situation 
they live. There is academic interaction, but emotionally and socially, they organize better in affinity groups.  
When teachers refer to interaction with the families, there is more ambivalence. But at work levels, interactions 
are not so functional. Teachers feel that families sometimes push for more demands and consider teachers to be 
responsible for everything. The different levels of organization at schools: Heads, Principals, and others, and the 
pre defined institutional level: Educational authorities, and others, seem not to be responsible of the difficulties, the 
mistakes and the problems.  
What fails most is the institutional level, the structural and organizational deficiencies, the shortage of time, 
bureaucracy... However, when it is the case that educational results improve, institutions appear as having done 
their best.  In our pilot schools, the teachers assume to be academically prepared. Emotionally and socially, 
however, they demand more tools. They would like to do it better, but the conditions are not easy. 
When getting into details about quality requirements, although some initiatives are developing in the different 
schools, there are not systematic open programs to deal with the emotional development of the student`s and the 
teacher`s. While this is so, teachers feel themselves in need of new tools to deal with the social and the emotional 
aspects of education and life. 
The load of academic organization, and work tasks and duties, push teachers to stressful situations, to be tired 
and anxious. The lack of times, spaces, human and material resources, and supports for positive action at schools, 
and when educating, is something teachers accuse and would like to improve. They demand specific training on 
positive psychology and emotional development. 
4. Twelve conclusions from positive psychology training in seven pilot schools 
1. To work positively at schools, the organizational levels are to be deeply integrated, and the architectures of 
the whole system are to be interrelated and cared. 
2. The emotional and social aspects related to the situations of teaching and learning are related to an 
educational positive atmosphere of work, that is, the “sayings”, “doings” and “relations”, which give form to the 
architectures of the system, have to match. 
3. Student`s perception about the work they are pushed to do, and student`s expectations about school work, 
difficultly match if ecological interrelations are not cared. 
4. Teacher`s perceptions about the work they are convened to develop, and the multiple difficulties, tasks and 
requirements, they are pushed to fulfill, are settled in a world of confusions. If it is the case that ecologic 
interrelations and the architectures of the system are left aside, the educational processes do not work. 
5. Quality actions, improvement and innovation, if externally pushed, difficultly find their proper path to a 
shared destiny towards change, involvement and participation. If the architectures are not related, there is no space 
for joint processes, but clear distances. 
6. To promote a meaningful educational atmosphere, the organizational levels and the architectures of the 
system have to match, and the ecological interrelations are to be dynamically nested. 
7. School management does not fit organizationally, evaluation requirements are a demonstration of control 
premises, and equity is something claimed, but not promoted. External decision making is pushing school 
education out of their public quality journey to the future. The architectures do not match, there is no cyclical 
organization, and there are no flows of energy or interdependence in the system.  
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8. Teachers are motivated and have illusion to work cooperating with one another and sharing responsibilities. 
But to behave this way, positive emotions and positive regulations are to be promoted in all the architectures of the 
system, and organizational levels and ecological interrelations are to be properly integrated. 
9. The journey for school education is a journey of awareness, consciousness, developing autonomy and 
engagement, a journey to build ecological networks and nested systems to integrate dynamically the diverse and 
diversities. Diversity is the new curriculum organizer. 
10. To find a meaning and a sense to what to do when educating: planning, acting, learning, practicing, sharing, 
cooperating and interacting…, the “sayings”, “doings” and “relations” have to fit in a dynamically integrated 
system for at all interrelated levels improvement. 
11. Social constructivist approaches to teaching and learning, are conditions for a good educational work, but 
find no way ahead isolated from the organizational contexts, isolated from the ecological interrelations which play 
their stance, and ignoring how the architectures work. 
12. Sharing the conditions and the atmosphere of work, the emotional world, good interactions, getting to 
compromises, coordinating, combining good leadership with a joint cooperative agenda, setting into a point a 
positive dynamic of work, balancing properly the organization and routines, work requirements and others, are to 
be ecologically balanced for better. 
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